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THE PARTICIPANTS IN THE CONFERENCE ON LANGUAGE
DEVELOPMENT IN DISADVANTAGED CHILDREN AGREED THAT THE BASIC
LANGUAGE GOAL FOR DISADVANTAGED CHILDREN SHOULD BE LITERACY
IN STANDARD ENGLISH SO THAT THEY WILL BECOME EMPLOYABLE. THEY
ALSO FELT THAT ATTENTION SHOULD BE GIVEN TO HOW LIMITED
LANGUAGE USAGE CONSTRAINS THE CHILDREN'S INTELLECTUAL
DEVELOPMENT AND SOCIAL MOBILITY. PRIORITIES SHOULD BE (
ESTABLISHED IN THE ANALYTIC. AND DESCRIPTIVE RESEARCH OF THE
FORM AND FUNCTION OF LANGUAGE AMONG THESE CHILDREN, IN THE
MODELS FOR THE ROLES AND THE RANGE OF SPEECH PATTERNS OFFERED
By THE COMMUNITY (HOME, SCHOOL, AND NEIGHBORHOODY, AND IN THE
PROPER PLACE FOR CHANGE (IN THE CHILD, SCHOOL, OR SOCIETY). A

- DESCRIPTIVE LIST OF ESSENTIAL AREAS FOR RESEARCH WAS

PROPOSED, INCLUDING (1) STUDIES OF THE DEVELOFMENT OF
LANGUAGE AND ITS RELATIONSHIP TO COGNITIVE FROCESSES AND THE
LEARNING FUNCTION, (2) INVESTIGATIONS OF ATTITUDES TOWARD
DIALECT AND BILINGUALISM, (3) STUDIES OF THE MOTIVES AND
PROCEDURES .FOR CHANGE, AND (4) EVALUATIONS OF THE RELEVANCE
OF THE RELIANCE UPON LANGUAGE IN THE SCHQOL CURRICULUMS, (Jr)
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’ ' 0.1
LANGUAGE DEVELOPMENT IN DISADVANTAGED CHILDREN
' CUUGkR 20 = 22, 1965

The funﬁamnntal ques+1on engaging the conference concerned the nature
of our language goals for disadvantaged chlldren. The ultimate goal, it was
agreed, must be to mske them employable. This would, it seemed, predicate
literacy in standard English, but the conferees felt that there might also
be other concerns to which we should direct our efforts. We might, for in-
stance, be concerned.lest their limited language uaage should constrain these
children's intellecfual'development 6n tae on; ha%d, or thodr social mobility-
on the pther. | -

One of the questions raised was the relative'importancg of providing
disadvantaged children with a‘qoaially acceptable phonologicai variamt, In

this connection it ‘was suggested by several conferees that one of eur goals

should be to "increase their repertoire," and to help them attain what Dr. Gum-

perz termed "flexibility" and Dr. Fishmen called "a range of registers," i.e.
| the abilitjvto seleétively adapt to changing situafiona when such adaptation
is necessary, rather than to try to shift whole populatinns bodily from one
speech pattern to another. .
I. The first area of research identified involves studies of the chil-
. dren themselves, studies designed to answer such questions as: What is a
‘language handicapped child? Hhat is the nature‘of his handicap? What is
the relationship of his speech difference and/or handicap to his othc; be=-
haviors? : . |

Deploring the lack of desc;iptiva studies of both the formal and
functional uses ofllanguage among disadvantaged children, the conferees agreed &
on the need for extensive research in the actual speech behavior ot the popu-
lations involved. Mr. Hayes urgod the interdisciplinary approach to such

studies, pointing out that much of the work done so far by psychologists was

. h iamee. A .




"linguistically naive," and that linguists, on the other hand, had been
overconcerne& with the formal struqture of the language, leaving matters
of language funct:n.on to the sociologists and the psychologists. '"The caveats
Qf one discipline,"” he suggested, ''would help the other."
\-lhat are needed are descnptive socio-lingu:.stic studies of the

type described by Dr. Fishman as encompassing ""the’ complete oehavioral and

- linguistic repertoire of a given natural speech community." Such studies
should make use of structural analysis but should be concerned not on}y with

how the child speaks, but to whom, when and for what purposes. Because tech-
niques now exist for monitoring and analyzing the acoustic flow ("Research
has resolved itself to the atomic level and is moving to the sub-atomic" --
Dr; Sapon) researchers should keep well in mind that language is not just
what you can write in phonemic trmcription -~ that it inc].udea intonation,

| ;caturo, fae:l.al expression and a variety of other linguistic and paraliu-

. guistic phonomm which aro nlao of substantial importance.

- On this point the d:l.scuss:l.on _provoked something of a chicken-or-

“egg dichotomy of approach between“the. linguistically anu sociologi.eany
oriented meabers of the discussion group. Dr. Stewart urged that formal
studies come first. "How can we examine the functions of a languago before
\n know its structure?", but the ujority view was ea:pnmd by Dr. Hymes
‘whe held that while we etm need to work at forlllly ehancterising the
sentences und the sequential patterns of language, we must not got carried
‘away vith the ever-increasing precision of linguistic research technologye.
"Wo must deal with what is the function of language as a Whole for these
ohildren -- not just wita -utory of a given variant." Dr, Guapers' sug-
gestion was that we begin with a series of regional etudiuinwhj,éhthe |
universe is defined in sccial terms. "There may be varieties of children

[Kc
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speaking various -dialects who have in common an attitude toward(;he role

of l?nguggenthat differs from that of the school. Can we pull together
e

and find the commonalities? /e need to determine what are the norms, the

social factors which operate in various communities."! In this/regard,

it was suggested, we might profif especially from studies of the language

behaviors of bilingual speskers, Indians, Puerto Ricans, Mexican-American

: chiidron, who 6porate in more clearly defined, often bompeting cultures.

Herc we can more casily‘examine the roles played by the two languages
withid’thoi? respective cultures, and we may find within one language or
the other more role variants, a wider regist;r range, available to the
children. Dr. Sapon pointed out that language was, in fact, prébably less
functional in life for certain populations, and to illustrate drew the
analogy of the hammer, which in a primitive society.might bg thought of
so;cly‘as a coconut cracker, while its mofe extensive usefulnessyyould be

~ recognized in a culture such as ours. ‘

In additian to studies investigating the form and fﬁnetion of in-

" terpersonal language, the conferees saw the need for continuing research
on the relationship between spoken language and certain other behaviors among
disadvantaged children. The issue of the relationship, actual and desirable,

.'bctuben rCading and speech, elicifed some of the conference's most lively
discussion. Dr. Stevart introduced the topic with the coument that "some

" cultures don't value reading." "Therefore," he asked, "why tie speech andt
reading together?" Dr. Sapon demurred. The question, he said, wipwﬁot

. one of valuiﬁ; reading as an iniclloctunl activity, but of the value of
,goading as one of the weapons in the armament of skills with which the dis-
'adiantagod protect themselves, or should. The migrant laborer who can't

.read his contract, becomes the victim of his own ignorance. The conflict
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seemed to reside in two conflicting definitions of rezding, namely, read-
as a tool, ..c. literncs; vs. reacing as a school=taught function having a
value for its ovn salke. Dr. Fishman pointed out that formal reading in
school -- recitation -- was a separate speech variant, heving little to no
with the vay people reslly spoke. Reading aloud was a distortion of lan-
guage vhich, in the case of a dlsadvantaged child who has little daily ex-
perience with standard speech, might seriously warp his view of language
in social contexts outside of his immedinte environment. This would tond‘
to be the case even more if reading instruction were accompanied by, an in-
sistence on more standard pronunciation and grnmman.

| Dr. Bailey stressed that what the disadvantaged child learns to
read is not all that unfamiliar. It is not a totally foreign language,
but the language he has been hearing on radio and TV. "Db not denigrate |
reading,’ ng;—insisted, "but let us separate the reading experience from

the speech experience. The modification of phonology is pointless in -

~ teaching reading."” Thrcugh reading, she explained, you may elaboratée on

langusge usage and improve the functionslity of language, but "let the child
learn to-read, pronouncing the words hin own way providing hé»knows ?heir_
mesnings." In this respect, it 18 important to-have reading materials
which minimize interference between the dialect and the printed nateriai.
Here we should use contrastive analysis t;.prepare materinls-which make '
maximal use of the nrna of overlap, thus mininizing the interference fac-

tor and facilitating comprehension. ''Faulty word‘recognition does inter-

fere with comprehension in reading ~- faulty articulation does not."

Somo of the conferees expressed con/brn at the difficulties in-
herent in a teaching aituation which attempted to diacriminate between

_functionnlly important and unimportant reading mistakes. Dr. Sapon pointed

out, howivcr, that Dr. Bailoy's npproach ropresonted an attempt to bring

-
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. enlsier wader the control of standard language in at least one modality =-

‘the written form. In considering whether this is desirable we need to ask

'aehip to cognitive development. To interfere with uninhibited speech develop-

S~/

ourselves: if we want to modify phonology and syntax, and ii we also want
te.teach children to read, whica should come fil;t? The evidence from -
foreign langua e teaching, Ir. .apon noted, is that success is from the
oral to the vriften. ‘Eat ther:z we are dealing with subjects who‘already\
have command of a lanzuage, whereae with a young chlld we are cealing

with a whole developmental pheae which has an as yet unidentified relationp

ment at this stage may handicap a child's thinking at a later stage.

’

This "as yet unidentified" relationshipibetween cognitive develop-

ment and epeech represents another of the areas in need of research con-

cern. Specifically, Dr. John pointed out in her introductory statement,
there is a continuing need for more studies of the use of language in

mediational behavior”as a way of approaching a broader understanding of

‘the role of language in cognitive functioning. "If we concentrate on im-

.proving language in order to increase social mobility, we avoid facing

| ISR
another major issue which is how language functions for these children.

We simply have no knowledge of how lower class children utilize Tahguage

fcognitively." The underlying question then becomes: What is it that

minimizes a child's achievement? What qualities in his language handicap
a child intellectually? For example Dr. Sapon asked, will a predominance

of mands or tacts in elicited speech influence the kinds of structures

eyeileblekfor intra-personal use?

o Dr. Hymes' suggestion that we attempt some retrospective studies

of youngsters who make it, who learn to use!language cognitively, brought
up another of #ne conference's'iecuirinéleoneerns, the methodological prob-
lems involved in all of the studies_recommended. Retroepective'etudiee, it

hJ
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was observed, are particulariy suspect7because they are depenhent on that
noto:indSLy sejggcive QT INECK TVPRS TRV ER A RS Ao lovever, ‘the collec-
ti01 of relisahle deta in the preseat was viewad as only slightly less tak-
ing & problen. First there is the difficulty of simply recording and analy;l
ing the needed data -- data which would ideally include not only what was
.said, but how it was‘said, to vhom and under what circumstances, accompanied
bj what gestures, facial expressions and svbvocal expressions of emotion.
Robert 4. Hall was quoted as having observed that nothing short of video-
tape recording was any longer suitable for recording a linguistic event, .
end the conferees agreed that not only sophisticated methods of data col-
lection and enelysis, but careful planning of sitqation as well would be
fednired to produce meaningful descriptions of language behavior. In the
| pest, Dr. Fishman pointed out, socio-linguistic studies have often focused
on bilingual situatiohs in isolated communities, not because such studies
are more valid, but because they are considerably essier to carry out than
is the study of dialect patterns in a complex urban community. In fact
given the difficulties of observing‘or eliciting "natural" speech, several
of the conferees expressed doubt as to the validity of speech samples on
“which a number of theoretical assumptions had, in the past, been based.

Dr Bailey pointed to the difficulty invqlved in getting, through
a white examiner, legitimate pammles of Negro children's speech, and
Dr. John noted that in many testing situations the elicitation of '"natural"
speech was rendered virtually impossible by the fact that maximum social
‘distance preveiled between the middle-class adult investigator and the
lower-class child. The training of indigenous data gatherers was seen
as one solution to this aifficulty, but Dre Stewaqt, dssc:ibing the phencm-'
enon of ege-grading and age-grouping in lower‘class Negro communities in

: N Y :

Heshington; D.C., noted that outsiders were sometimes more succdssful in id

-
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establis h1n~ LDT:O“t than local res inents 31mnly because, being unclassi-
fiable, they didn't get age-graded and were able to communicate across

age=group ns. To Dr. Gumperg, this was yet another demonstration of
the need fo

opulation studies which can elucidate the local structure.
n\' )

. Mr. Al Hayes observed that such naturalistic settings vere essential. "Ve

are concerned with the chilédren's reactions not‘only‘to standard English
but to lenguage as a whole; a study which prdpcsed to show what children
could do in experimental settings would not be acceptable since the eetting
itself would affect the behavior,." Dr. Sapcn entered another demurrer,
celling for pre-etructured’situatione.' "If you eimply observe the behavior

of the eub;ecte in a variety of eituatione, then all ycu know vhen you get

: through is what the subject does in situation A, B, C, and D, and’ preeum-

ably A Bl, Cl, and D; too. You must structure the situation, or pre-select

it. Otherwise you simply have tons1ef raw data. Dr. Fishman indicated that
a variety of natural eituatione could be eelected on the basis of relevant

eociel theory so that complete dependence on experimentally structured

'>eituetione at this time was neither necessary nor wise.

lI. In addition to studies, already discussed, which examine the fcrm.
and function of language among child populatione, thc.panel saw a need for
deecriptive studies of wider focus involving an examination of the communi
tiee in which these children live, their patterns of leadership and pres- |
tige, end the modele they offer to the children, adolescents and adults
who live in them for various roles in eociety. These studies would epeak
to euch queetione as: Where do these children learn to speak? What kinds
of language do they heer in their homes? In their schools? In their
neighborhoods? Whon do-they imitate and why?

It is generally eccepted as 5iven in’ecciolingnietice, Dr. ?iehmen
pointed out, that all members of a giveh natural epeech community control

s
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‘more than one variant “and that furthermore, the number of such variants
w111 be- reflected 1n the number of symbolically distinct role variants
that exist- 1n the sane community. We need to know not only what roles

. are assoc:ated with the speech variants with which we are concer;ed, but
also the range of the WJngulstic repertoire in these disadvantaged com-

) munities. He sugges»ed that there may be prestige roles in these communi-

ties utilizing speech patterns qpich ¢o not appear at all in the conven-

e,

_tional investigetion or in the gchool situation. "Perhaps," suggested
Dr. Gumperz, "we'ehould start with eociai situations and see what effect
they have ‘on speech behav1or." we could begin our study of language pat-
~ terns by using the anthropologist's knowledge of social structure to per= -
fect Bernstein's approach. In,a Norwegian study of social structure and
‘language behavior, Gumperz diécovered that groups who had a complex and
"open" system of loyaities-were more flexible abouthcode switching than
individﬁale from '"closed" eocietiee whoee loyalties'were,ail within their .
group == but that the eecond‘group.géglg switch codes under appropriate
circumstances. .
;‘ In spite éf Dr. Sapon's quip that "We're deaiing with people who
would rather fight than‘switch," it‘was acknowiedged that code switching
goes on in lower class societies, but that we know little about the cir-
cumstances ﬁhich elicit-one or another variant. One of the factors ‘that
-needs investigation is the power stnucture of these communities as perceived
by the residents themselves. Another is the matter of prestige and which :
individuals and institutions are its bearers. Clearly, though the schools
are major neighborhood institutions, they are not usually prestigious. ‘The
coiferees agreed that we actually know very 1itt1e about the schools and
what goes on in‘themc We need to know how the schools deal with individuels,

what methods of corrggtidh and approval the school uses. We need to know

Q » ' ' s
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how’the schools deal with individuals, what methods of correction and approval
the school uses. Wz need to know what they are doing 1n connection With diver-

gent language patterns. liore specifically, we need to assess language usage

nin the classroom to determine how much talking, and of what kind, goes on

there. In one memorable accounting, Dr. Sapontdemolished the p0581b111ty of

&exten81ve one~to-one teacher pupil contact in the school situation. Given a

fifty-minute class period and twenty-five children, he declared each child

minutes per class, (for a grand total of ten minutes per

s) for verbal interact:i.on with the teacher -~ that is, if no

~other s ool business is done. Much of what the children do in class, of

‘course, is not talk, but listen. This led the conferees to the conclusion

that we need to sample teacher speech to find out what kind of language models
teachers are. Since many teachers have only recently eluded their own non-

standard speech patterns, Dr. Bailey noted, they often speak in a far from

natural style. But it is more than teacher speech that the children hear in

the classroom. They hear peer speech as well. The need for extensive study
'\.\ \
of the influence of peer speech, both in and out of the classroom, was \

stressed. \

© One reason for studying the school, in spite of the unnaturalness of
some-aspects bf behavior in the classroom, is that it presents us with pat-‘
terned beharior in a real situation in which children are necessarily involved
and in which the established pattern permits controlled observation of what
goes on. Hence we ‘can more easily study not only the formal, but the func-

tional uses of language in a given situation. The problem in reaching disad-

~ vantaged populations in school may lie not so much in the formal qualities of

school language but in the functional use of language in school. There have

been cultures where there was a formal academic language -~ time was when one
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hnd tn learn Jatin in order to atténd school. Indeed the fgqt is, said
Dr. Fishman, that "all schools have' always taught an artificial language.
Parénts; children and teachers alike undérstand that pupils will someday
enter an adult world where this language behavior will be usefull" So we
need to unde¥stand the how, as well as the what, of school languagé‘usagg.
As an ekample it was suégesfed~thét we investigate the fate of the question
in school. i/hat happens to sd.question? isvit encouraged? Is it ﬁhswer;d?
Mﬁy it lead to a seduegce of'questions,-or is it ignored? What are the

other uses of iangpage in the classroom? “

. One of ihe,arégs of interest in»any concern ﬁith language acquisition
is that involving the_concepts of modeling behavior, models and role-plgying.‘
What role models are available to children, adolescents and adults in dis-
advdntaged societies and what are the patterns'ofABPeéch and behavior which
express them? What, for e#ample, are the effects of the speech patterns of
TV? What kinds of language are these children "exposed" to on TV and what
does this epraure mean. Dr. Sapon here challenged what he called the "sun-
tan" theory of educatién that;exposure creates change..'Studies have shown
that disadvantaged children ére exposed to as much or umore TV than middlc-
Elass children yef it would appeér to hgve little effect on their spee;h be-
havior. We néed to study, Dr. Cazden suggésted; the #ttentional factors in-
volved. How much of what they are exposed to do they see and hear? What,
in fact, is the effect of the masé media in general on the language behaviors
of these populations?

Dr. Sapon called, here, for some clarification in terminology. Both
language léarning and language acquisition imply a teaching process, he sug-
gested. We don't talk of the acquisition of walking behavior. Learning im-
plies a teacher -~ ergo if the;e is no teacher in the home and learning takes

place, the teacher must be elsewhere. He disputed this notion and proferred

|
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-as @pre acceptable, tne notion of lanzuage soéiallzation. Hé furthér Sug-
géJHLé‘a ne2¢ fer 5nvestigétion of the wvhole notion of models and imitation.
' th@ is invoived in beiaz a model? Does “he pfesence of a model always imply -
'the'preéenéé of someone who imit;tés? What are the socialvfactors which
lead to f itétion? . Why does a child imitate the dropout neighbor rather
than tQ;j:;;lher? Uhy in one commuhity are the functional illiterates or
* the dropouts the prestige group?
iknd what, in this respect, is the relative influence of the peer
'group‘and the adult fopulation on speech behavior? What especially is the
effect of the home? Reference was made to studies which demonstrate the
superiority of first born children in language development == birtp»order
-differenees which obtain across SES lineé -- with their strong suggestion
that maximum contact with adults is of major significance in language develop-
ment. Dr. Safion took the initial position that the speech of the home was
" fundamental and left its indelible mark on the speech of the children, but
‘while the validity of this poaitioa in terms of language develoﬁgent was
relatively unquestioned, the influence of the homg on choice of linfuistic
variant was viewed as questionable. Se§eral conferees pointed to the innumer-
able ihstances in which children of immigrant parents grow up with unaccented
American speech. Dr. Stewart asserted the major importance of peer group |
Aspeech, a posit;on supported by Dr. John in her obsérvafion'that peer groups
injlowar-élass societies become important from the time the children can
walk. What is quite clear, is that more often than not, the speech of the
peer group and the speech of the home are bimilé:, and that, therefore, the
effects.of each are not discriminable. Dr. Stewaft observed that age-grad-
ing and age-grouping as he had observed it in Washington, DC. was strong .
enough to make any adult an outsider in chiid groups, and Dr. Labov's lower

]
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East.SiQZ\etudy was quofed as showing that the only Negroes in his popula=-

" tion who sche wlthout a dialect were those with white friends.

-

III, be“rhe area of research concerned with "what to do about it all,"
. w
the conferees coﬁ}d agree on no designetion except thersimple one ‘'change".
N
The ultimate ratlongle for descrlptzve stud.es of disadvantaged children

" and their social wofid is understood to be the need to change something in

\1
them, or in that‘world\ in order to help these children function more effec-

-gixgly in the larger soégeﬁy. But where should the focus of change be?

- Should we "fix" the child; in Dr. Sapon's words, or should we '"fix'" the

school, or the society, or all three? Dr. John posted an initial wsrning.

We must exercise caution, she warned, in any approaeh‘to making a minority

conform to the majority. She recounted an experience at the Tracy clinig,_
where deaf children are kept from signing to each other in order to encour-
age them in their acquisition of lip readihg and vocal ekills. Butehe

noted that the children used a brief period before snacks to sign eagerly

to each other, in order to communicate directly. We must be careful in

trying te change speech patterns that we do not take away the'communicative
skills the child already has. Moreover, as Dr. Hymes c.umented, "No lan-
guage is a complete symbolizetion of reality, but a reflection.of a society,"
and it is questionable whether you can change a child's language without
at the same time significantly altering his view of the world.

There are, in addition, some unanswered questions as to how much
or what needs to be changed. One important area or‘research would involve
aﬁudies aimed at determining the attitudinal reactions to various codes
on the part of the larger community. There are studies demonstrating the

ability'ot.vgniéai‘obaervers to judge occupational or social status on the

basis of speech a;SAQ, but we have only hypotheses as to which deviations

in phonology, which ‘ié:qcal items in a given gpeech variant -- which "mis-
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tze<!! -- are the most noticeable. Furthermore we do not know which of
these have the most negative effects on the 1iStener and are therefore
most detrimental socially. 0r. Sapon here invoked the example of the Span-
ish "rm which, if properly pronoﬁnced can Buy indulgence for a number of
other linguistic sins in the Spanish community. In making such studies,
Al Hayes obéerved, we need to isolate language from other dehavior, even
” ﬁhough we have earlier emphasized their integration. Otherwise we run the
risk of confusing reactions to linguistic variants with overall reactions to
N th§ typical speakers of these variants. |

A related area forlstudy, the conference agreed, might be the exam-
ination of the attitudes toward their own language variant and toward lan-
guage change on the part of the minority populations themselves. Dr. Bailey,
noting that lower-class Nbgroea\actively resist the acqpisitioﬁ of thelyid-
dle-class,spebch behavior even though they want the benefits of middle~
class ;conomic status, and suggested that we need to know why this is so.
| Dr. Fishman suggested that at least one of the possible explanations which
had been offered, that certain variants were associated with "masculinity,"
was inadequate. In Dr. Labov's Lower East Side study, ifor example, where
"masculinity" was attributed to lower-class Negro speech, girls and homo-
sexuals display the same lansuagelbeﬂﬁvior, not, presumably, because it is
| masculine. Dr. John asked a question about the intellectual effért involved
in change. Recounting an anecdote about a baby sitter who, though a drop-
out, had learned the entire contents of a slang dictionary, she suggested
that we need to understand‘tho/kinga of motivations that lead to such intel-
léétual’effoft'in the area of language learning. A related area of investi-
gation, it was suggested, would be the study of the personality correlates
of versatility and resistance to/bf‘movement toward change.

Fundamental to any discussion of change, Dr. Sapon insisted, is




P

z 2scarch in uethe s oi T anatement and control -';-'/ in how we modify behaviors.
| Otheruioo. havinr thoroughly c‘.iagnosed the problen ve na; have ro i.lea what
we can do about thom. Ul need to investigate ways of alterin~ language
behavior -- using schedules of reioforcement, for example -- rather than

- the more punitive methods typically used now.

61' Gordon asked whether language ohangea take place more readily
4in 'Africa whoro people perceive opportunities for change than in Harlem
vhere the powo;- structure is seen as fixed? Perhaps, Dr. Gumpers suggested,
‘broadening the range of available socisl relationships will effectively
.broaden the range of speech patterns. We must examine the settings for
lurnihg va. the settings for status (status being defined here as a set
of rights and duties) to see vhere snd under what circusstances language
learning takes place. The conferees agreed that modifying behavior through
changing situations and altering commmity gpportunities, must be considered
as one of the posa,:lb;.y‘ significant ways of changing langusge. But we need
to investigate the specific ways in which increasing role versatility may
increase language ierut:l.l:l.ty. ‘Dr. John reported on a story-re-telling
study which she is conducting in which many' of ‘the chilcien make use of \
what can ¢nly be described as ministerial rhetoric in re-telling a story.
Such bohavioi-s suggest that there may be untapped neighborhood resources
to which efforts for languago change may have rooourse‘.

Another topic for investigation is'the dg_t'erminationv of which change-
processes in a society lead to the preservation or abandonment of a speech
pattern. There is a vast literature, Dr. Fishman suggested, going back
hundreds of Jears on shifts in habitual language uae,’ i.e., On tho 'questions
of why given )lcnguago variants wax and wane. It might be useful to study
- the literature on lnnguage m:lntenanco and language shift md. particularly,

numerous instances of plannsd lnnguago shifts. How sucoesaful have they been?
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Are there wdys :Irx,whi.ch the maintenance or decar of a language has been,
is, or can be ’supported cr inhibited by press and 6ther public information
media', by the lé.ws and by the schools?

What can, or should be, the role of the schools in language change? -
Initia}}y, it was suggested, we need an inventory of the types of interven=-

: *
tion procedures being attempted already, and some indicatioan of their suc-

~cess. lhat is the effect, Dr. Cgzden asked, of different starting materials
” . and of various school uations? One approach,-Mr. ‘Hayea suggested, might
be to make what is known about language difference known to the children,

so the effort toward change will be viewed less pejoratively. We would
eay to them in effect, this is what you need to know to get along in the

_ wérld. but no moral judgment attaches to it. Here, the conferees agreed,

one runs up against the issue of teacher attitude. As Dr. Bailey said,
what do you do about the Negro teacher who has just come out of the same

. backsround as the children and is fighting it? How do we change the teachers'

attitudca toward children's language? So far as teacher speech itself is

conccmd, wo need investigations of what kind of language norms are widely
tolerated and what may be tha best techniques for unco_vering the vastly Jif-
fering nom thrgughout» the country.

“e

Directing its attention to teacher training, the csnference saw

-the need to investigate teacher training and teacher recruitment programs,

focusing on the attitud:[.nal and pedagogical as well as the purely linguiatic

aspects of such trn:l.w:g'. It was auggeated that perhaps one requ:l.rement

ahould be’ courua :I.n socio-linguistics, or at any rate, a body of courses
[ doo:lgncd as to enable academics to communicate to ‘teachers what they _\‘ .
need to know about language behavior. |

6:1 the matter of teaching materials, the conferees agreed there

‘was much left to be done. We don't know much about promoting language

change, Dr. Sapon noted, but the only advances over medieval techniques
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are the experiences derived from foreign language teaching. On the basis
' ‘ ‘of some current uethods for foreign {onguage teaching'it might be argued ’
. that you don't need a deccription of the-otartin$ language in order to ‘
change lénguage behavior, bﬁt the fact is thet”the interference factor is
higher between non-standard and standaid English. We need a(%ood analysis
 of the starting langoage,ﬂand materials specially prepared tg c;;erndil
, ‘ix tﬁe‘apoas of maximum.iﬁterference, in order to provide optimal teaching
| conditions. fhrthermore, Dr. Stewart suggested, we need to examine all
content areas for English usage. Language patterns which are corrected
in the English classroom may go uncorrected in Mathematics class so that
; "stendard“ speech is made relevant to only'one area. Dr. Gordon suggested
that perhaps such ; circumstance might be useful in teaching the child to
disoriminate, but Dr. Stewart countered with the werning that the young
petaon;.going out to get a job-as a bookkgepof'might make use of the lan-
guage he:has indirectly learned is acceptable in discusoiné aceounting or -
arithmetio.'
Perhaps, Dr. Cazden suggested, we should find out what further
. U8e, beyond occasional field trips, could be made of the outside world
as part of the school's effort. The fact is, added Dr. Sapon, that the
echool situation is completely unrelated to the outside uorld. "The out-

s g e g A

. aide uorld is a non-structured situation in which you must initiate action.

.
- e e GRS

School is completely structured and you had better not initiate action,"

.'It may well be asked therefore, whether ‘the school ia the best plooe for _ g
introduotion of a language variant. If not vhat kinds of eituetions may - "f:_* ; .

" be? . Dr..Stewart recounted a Liberian experience vhich suggested that,in . K
one case at least, lenguage change took place in the street while it was |
not‘taking place in toe school room. He further noted that in out-of-

\ achool_gituotionl such as neighborhood centers, the "acrolect" (here defined
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as the most prestigeful dialect in a given linguistic community) may be heard
in informal one-to-one situations without all the negative associations of |
school. A comfortable acrolet, he suggested, méy be a more reasonabie model

than teacher speech. And'as Dr. Bailey put it, "If phonological dhange is

; » . ‘'indeed important, it may be that one-to-one contact between peers is the way
; & ,

i ~ - to achieve it, not the many\to one situation which obtains in th§ classroom.'
Conclusion -

i ' The consensus oflfha conference, as expressed in the foregoing dis-
- cussion, was that priority be placed on broadly based analytical and descrip-

3 | tive sﬁudies, utilizing the interdisciplinary approach - the ethnographic

| | and ‘sociolinguistic as well as tho peycholinguistic and purely linguistic -
in order to ensure that such investigations be kept clésely related to the’

iw . 4V. various soc%al_groupings within a Qisadwantaged community.

(This report has been prepared under the supervision of Dr. Beryl L. Bailey
by Joan Gussow.)
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